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“Assessments are created in 

order to see that all students 

are progressing toward set 

learning goals.”

When I am training teachers and teacher librar-
ians on how to implement Guided Inquiry 

Design (GID), I often get questions about grading. 
Educators want to know how to grade students when 
they are engaged in a process like inquiry, or how to 
grade students during an inquiry unit. 

why assEssmENt?

How can educators be sure that they have accomplished their learning goals if  the 

intended learning is not assessed for students? It’s essential that progress is scored 

and monitored against a high expectation to know and show what students are 

learning.

Whether or not librarians are required to give students grades, assessments tend 

to be more formative. Formative assessments are used to guide teaching moves and 

help students meet learning expectations. Assessments are created in order to see 

that all students are progressing toward set learning goals. 

Librarians use assessments as a means to determine if  students learned the con-

cept or to understand who might need a little more support applying the concepts 

to their own work. Maryland teacher librarian Sarah Scholl noted,

An assessment tool provides insight for the teacher librarian to be able to see 

who may need additional supports in certain areas, based on their responses. For 

example, if  a student says the hardest part was taking notes and then marks on 

the Likert scale that they “somewhat disagree” that they took good notes, then 

you have a red fl ag to come back and revisit next time they are in the library for 

research. (personal communication, 

February 2019) 

Such assessments can occur during 

inquiry with student question develop-

ment, note-taking, and when creating 

the fi nal product. 

Lessons in GID occur as “just-in-

time learning.” For example, in the 

“Explore” phase, librarians teach stu-

dents how to browse a variety of  ma-

terials, and students are able to mean-

ingfully put that skill into their own 

practice. Then, in the “Gather” phase, 

librarians teach specifi c information-

literacy strategies for locating, evaluat-

ing, and using information (for more 

on this, see Kuhlthau, Maniotes, & 

Caspari, 2015) from print and digital 

sources. 

assEssiNg iNformatioN 
LitEraCy dUriNg iNqUiry

Students’ success with inquiry hinges 

on their ability to locate, evaluate, and 

use information. That is why when 

students are learning from multiple in-
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formation sources, as they do in GID, 

information literacy is a core learning 

objective. Specifi c information-literacy 

goals can be prioritized and assessed 

during the phases of  inquiry that take 

place in the library. Librarians use exit 

slips, digital forms, rubrics, and digital 

questionnaires and tools to check for 

understanding. Ideally, the teacher li-

brarian works with a team to determine 

the learning goals for content, literacy, 

and information literacy during the de-

sign of  the unit. To determine specifi c 

information literacy goals, the Com-

mon Core writing standards (National 

Governors Association, 2010) provide 

useful benchmarks at each grade level 

for profi ciency, offering clear vertical 

alignment for educators who use this 

document in planning.

When collaborating with teachers, 

using common language and expec-

tations eases the communication and 

emphasizes that they are all working 

toward common goals. Common Core 

rubrics, like the example in Table 1, 

help the librarian share common goals 

within the collaborative learning team. 

The English Language Arts Common 

Core includes information literacy in 

the category of  research in writing

(2010). Objectives can al so be derived 

from the new American Association 

of  School Librarians (AASL) National 

School Library Standards for Learners, 

School Librarians, and School Libraries 

(2018).

One-column rubrics provide a clear 

table 1. Common Core Rubric

6th gradE EXpECtatioN iNformatioN LitEraCy

standard 

CCss ELa writing 6.8 

scoring 

rubric on bottom 
of form

strategy

how to assess these skills during inquiry learning in the library

ideas and Evidence:
CCSS W 6.8

Gather information from 
multiple print and digital 
sources.

Score: ____
Evidence:

inquiry Log 
Students document resources from the GID “Explore” to “Gather” 
phases. Librarian reviews student’s inquiry log to see that there 
are a variety of resources used.

search:
CCSS W 6.8

Use search terms effec-
tively.

Score: ____
Evidence: 

Students use a vocabulary log to support the development and 
understanding of search terms from the GID “Explore” to “Gather” 
phases. (See Maniotes & Cellucci, 2017.)

Evaluate sources: 
CCSS W 6.8

Assess credibility of each 
source.

Score: ____
Evidence:

Teach a mini-lesson on credibility in the GID “Gather” phase with 
examples from the content of the course. Assess the learning—
look at the inquiry log to see what sources are used. Are they cred-
ible? Ask students to write a rationale for one or more sources that 
they thought were questionable. This will provide a check on their 
decision-making.

Cite sources:
CCSS W 6.8

Properly cite sources in your 
fi nal piece.

Score: ____
Evidence:

 In a mini-lesson in the GID “Gather” or “Create” phase, model 
examples of proper citation and discuss why we cite authors. Teach 
students to use a citation tool to properly cite sources in their 
inquiry log and then in their fi nal product.

provide score from this range to mark accomplishment level as evidenced by student work.
 1 = Not yet; 2 = Some of the time; 3 = Most of the time; 4 = Proficient; 5 = Accomplished

b continued on page 30
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view of  the expected standard-based 

proficiency for students and teach-

ers alike. In a one-column rubric, the 

standard is the only written expression 

of  the learning goal. This assumes that 

all students are striving for that grade-

level proficiency. At the bottom is a 

range of  application, so teachers can 

find evidence to support a score. 

To use the one-column rubric, li-

brarians gather evidence while observ-

ing, conferring, and working with stu-

dents through the inquiry process (see 

Table 1). Scores are then derived, and 

specific feedback is given to students. 

Evidence of  student learning can be 

shared with the rest of  learning team 

to mark student progress and refine 

instruction. These rubrics with the 

named standard expectation can also 

be given to students, so that they can 

assess their own proficiency. Students 

can also use them as they are working 

on their project in order to meet the 

grade-level expectation. 

Information literacy can be as-

sessed in a relatively straightforward 

way even in the inquiry environment. 

But inquiry learning is a process. The 

students aren’t taking daily quizzes on 

content delivered the day before. Also, 

they may create a project that negates 

the need for the end of  the unit test. 

So how does one effectively grade stu-

dents in this complex learning environ-

ment? First, don’t eliminate that end-

of-unit test. It might be worth giving to 

the students if  it is the primary way to 

determine what is learned. Save those 

tests for the “Evaluate” phase, and add 

a reflective prompt on self-as-a-learner 

as a bonus question. Secondly, there is 

a unique opportunity in inquiry learn-

ing here. In guided inquiry, students 

reflect throughout the inquiry process. 

They not only reflect on what they are 

learning and record their ideas in their 

inquiry journal, but they also reflect on 

how they are learning. 

LifELoNg LEarNiNg

Inquiry learning accomplishes more 

than learning academic content—it 

also includes lifelong learning. The 

goal for guided inquiry is that students 

independently use the process, so they 

can deeply inquire on their own for 

the workplace, citizenship, and daily 

life. Using an inquiry process as the 

context for teaching and learning not 

only embeds information literacy into 

meaningful content area units of  study 

but also offers students opportunities 

to reflect on how they are learning, so 

they gain a greater understanding of  

themselves as a learner (see Table 2).

Lifelong learning has been discussed 

for years in education (UNESCO, 

1996). More recently, even economists 

have drawn attention to it (“Life-

long Learning,” 2017; Selingo, 2018). 

School leaders and accountability 

teams have named lifelong learning as 

a goal in their vision/mission process. 

Educators typically strive for lifelong 

learning in the big picture, but it is not 

represented on the report card. Life-

long learning seems very abstract yet 

achievable at the same time. 

AASL leadership places value on 

lifelong learning, as it is named in their 

position statement as a part of  the in-

structional role of  the librarian (AASL, 

2007). Lifelong learning in the library 

involves promoting a love of  learn-

ing by fostering a love of  reading and 

teaching students to see themselves as 

readers. These are some goals educa-

tors strive for, but it doesn’t have to 

stop there. 

table 2. Students’ Understanding of Their Own Learning

iNdEpENdENt LifELoNg LEarNErs 

Learning 
How to Learn

I know myself as a learner.
I can advocate for my learning needs.

I know the inquiry process and how I work 
within it.

I know what strategies support my learning 
and what strategies do not.

I know what I find difficult about learning 
through inquiry. 

I have strategies that help me to overcome 
those challenges. 

b continued from page 27
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bEComiNg iNdEpENdENt 
iNqUirErs

Inquiry learning ups the ante on life-

long learning by fostering students’ 

natural curiosity. Students not only 

learn how to act upon their own cu-

riosities, but with guidance they can 

also become curious about themselves 

as learners. Through inquiry, students 

have the opportunity to become aware 

of  how they learn through a complex 

process.

The goal for learning how to learn 

in inquiry is students’ independence 

(see Table 2). Through inquiry, educa-

tors seek to create independent inquir-

ers. Independent learners can advocate 

for their own learning needs. They 

have tried a variety of  strategies and 

reflected on them to understand how 

the strategies supported them or why 

they may have made it more difficult. 

To become self-regulated, students 

need time to reflect on how situations 

impacted their work. This learning can 

be supported in the library through in-

creasing opportunities for inquiry and 

by guiding students in using research-

based strategies for learning and reflec-

tion. Kuhlthau’s (2004) information 

search process research shows that it 

is worthwhile for students to reflect 

on their thoughts, feelings, and actions 

throughout the inquiry process. 

Students become independent 

learners as they reflect on how they 

best learn, what strategies support 

their challenges, and what is less help-

ful. Each learner has different learning 

preferences. The educator’s responsi-

bility is to expose students to the va-

riety of  useful strategies and let them 

reflect on what works for them. 

assEssiNg LEarNiNg how to 
LEarN

In Kuhlthau’s (2004) studies on the 

Information Search Process (ISP), 

students named strategies that helped 

them learn through inquiry. They were 

then termed by Kuhlthau as the 6 Cs: 

compose, converse, chart, collaborate, 

table 3. Tools for Assessing Learning How to Learn

Guided Inquiry 
Tools

Research-Based 
Strategy (Kuhlthau, 
2004)

How It Looks in the Library Assessment of the Learning

Reflection Continue Guided inquiry uses a workshop 
model that includes multiple ses-
sions over time. Each session ends 
with a reflection time. 

During that reflection, provide 
prompts not only on what students 
learned but also how they learned.

Inquiry journal Compose Using an inquiry journal cultivates 
thinking and reflection through 
writing. 

Students reflect on writing through-
out the process. During the last 
phase of “Evaluate,” students 
return to their journal to reflect on 
their process, make statements 
about how they learned, and set 
goals for their future learning.

Inquiry chart Chart In the GID “Identify” phase, stu-
dents chart their criteria to identify 
their focus and direction for their 
research. 

Reflecting on how the chart en-
abled them to make a decision will 
imprint the usefulness of charting 
as a strategy for making decisions 
in life.

Inquiry circles

Inquiry commu-
nity

Think, pair, share

Turn and talk

Converse In guided inquiry, we encourage 
students to talk. We provide many 
contexts for students to talk to 
each other. This helps them try out 
their ideas, share their learning, 
and learn from each other. 

Reflecting on how talking helps 
them as a learner will increase 
awareness of the value of con-
versing as a strategy for learning 
through inquiry.
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choose, and continue. GID (Kuhlthau, 

Maniotes, & Caspari, 2012) offers in-

quiry tools that require students to 

use these research-based strategies 

across the process. With regular use 

and refl ection, students come to know 

themselves as learners. See Table 3 for 

examples of  how to assess learning 

how to learn—or lifelong learning—

through inquiry in the library.

A middle school librarian and excel-

lent practitioner of  Guided Inquiry, 

Sarah Scholl said,

As a librarian, my job is for them 

to learn about the process using the 

content area material as the plat-

form to develop their understand-

ing. Learning the research process is 

a life skill. Once they know the basic 

steps to take to solve a problem or 

answer a question, they can apply it 

to many areas of  their life: buying a 

car, selecting a college, searching for 

a job, picking a pet, etc.  Evaluating 

their progress and feelings about the 

process—and on the research expe-

rience as a whole—allows them to 

apply a bit of  metacognition with-

out them actually realizing that is 

what they are doing. (personal com-

munication, February 2019) 

In the library, students learn for life. 

That is learning that’s worth assessing. 
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